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Abstract

This qualitative-phenomenological study was conducted to determine the experiences of English teachers, who volunteered in
the conduct of Reading Camp, as bases for a proposed Reading Enhancement Program of Local Government Unit (LGU) of
the Municipality of Tigbauan. The findings revealed that English teachers’ experiences in Reading Camp were fulfilling yet
demanding, involved adapting to diverse learners’ needs, and needed navigating external influences on the learners’
engagement. Challenges encountered were time and resource constraints, difficulty in maintaining learners’ engagement and
motivation, and low reading levels and learning gaps among participants. To overcome the challenges, English teachers used
coping mechanisms such as addressing low reading levels and learning gaps, demonstrating adaptation and resourcefulness of
materials, and using engaging and interactive strategies. It concluded that successful reading initiatives would depend not only
on teachers’ dedication but also on strong partnerships among schools, parents, Department of Education, and Local
Government Unit (LGU). A proposed Reading Enhancement Program was recommended based on results of this study.
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Introduction

Developing critical thinking skills allows individuals to
connect ideas across different parts of a text while
uncovering hidden meanings through context analysis and
interpretation. These abilities extend beyond basic word-to-
phrase comprehension and foster deeper engagement with
written materials.

However, reading comprehension remains a global
challenge, as evidenced by the 2018 Programme for
International Learner Assessment (PISA) results. The
Philippines ranked last in reading proficiency among
participating countries, with an average score of 340, which
was comparable to that of the Dominican Republic.
Alarmingly, over 80% of Filipino learners failed to meet
minimum proficiency level in reading that made the country
one of the lowest performers in assessment (Soria, 2024) 1441,
In response to the pressing issues, the Local Government
Unit (LGU) of Tigbauan, through the Sangguniang
Kabataan (SK) Municipal Federation and in partnership
with the Department of Education (DepEd), introduced the
Summer Reading Camp. It was first launched in 2022 23]
during the celebration of Linggo ng Kabataan and evolved
into a continuing program implemented in every barangay
to support non-readers, particularly from underprivileged
backgrounds, as they prepared themselves for face-to-face
learning in schools. The program enlisted the help of
stakeholders, including barangay teacher coordinators, and
other volunteer educators, to provide reading instruction.
Designed to foster the holistic development of young
learners, the initiative aimed to enhance their physical,
social, emotional, cognitive, psychological, spiritual, and
language skills. Moreover, it sought to ease the transition
from home-based care to formal education and ensured that
children were equipped for primary school (Office of the
Sangguniang Kabataan, 2022).

Additionally, the program played a crucial role in
strengthening the competencies of service providers and
supervisors as well as in maintaining high quality standards
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in Early Childhood Care and Development (ECCD)
programs. Although it was not mandated by a municipal
ordinance, the initiative was institutionalized as a continuing
program of the Sangguniang Kabataan Municipal
Federation of Tigbauan and was integrated into the
Comprehensive Barangay Youth Development Plan
(CBYDP) and the Annual Barangay Youth Investment
Program (ABYIP) across all barangays to ensure its
sustainability.

Despite those efforts, significant gaps remained in the
effective implementation of the reading programs. The
researcher observed that the Reading Camp faced
challenges, particularly for English teachers who were
responsible for delivering specialized instruction.

One of the primary issues was the lack of adequate reading
materials and technological resources in barangay settings.
Additionally, volunteer-based teaching posed challenges, as
educators had to balance multiple responsibilities that put
limit to their participation. Furthermore, the diverse reading
abilities of learners required teachers to adapt their
instructional methods that added another layer of
complexity to the program.

With the given challenges, there was a noticeable lack of
research that focused on experiences of volunteer teachers
in Reading Camps, particularly in the Municipality of
Tigbauan. The gap in literature underscored the need for
further investigation. Thus, this study aimed to explore
teachers’ firsthand experiences in implementing summer
Reading Camp activities.

Findings served as foundation for developing a reading
enhancement program that would address existing
challenges and improve literacy instruction in community-
based settings.

Objectives of the Study

This study aimed to determine the experiences of English
teachers who volunteered in the conduct of the Reading
Camp that was initiated by the Local Government Unit



(LGU) as bases for reading enhancement program in the

Municipality of Tigbauan, for the school year 2024-2025 >

43]

Specifically, the study sought answers to the following

guestions:

1. What are the experiences of English teachers in the
conduct of the Reading Camp?

2. What are the challenges experienced by English
teachers in the conduct of the Reading Camp?

3. What are the coping mechanisms of English teachers to

overcome the challenges they experienced in the

conduct of the Reading Camp?

What reading enhancement program can be proposed

based on the results of the study?

Theoretical Underpinning

This study is anchored on The Active View of Reading
(Janefarrall, 2023) %1, The Simple View of Reading (Gough
& Tunmer, 1986) and Scarborough’s Reading Rope
(Seidenberg, 2017) as cited in Reading Rockets (2025) [*3],
The Active View of Reading model emphasizes the
dynamic interaction between the reader and the text,
suggesting that reading is not just a passive activity but an
active process where readers construct meaning based on
their experiences and knowledge. This perspective
encourages strategies that engage learners actively, making
Reading Camps more interactive and responsive to
individual needs (Janefarrall, 2023) 251,

The Simple View of Reading, a well-established model,
proposes that reading comprehension results from the
combination of two elements: decoding, which is the ability
to read words, and language comprehension, which is the
ability to understand spoken language (Gough & Tunmer,
1986).

This theory can inform Reading Camp activities by ensuring
that both aspects are addressed which further help learners
develop both their decoding skills and their understanding
of language (Reading Rockets, 2025) 1431,

Scarborough’s Reading Rope model by Seidenberg (2017)
expands on the Simple View by illustrating how various
skills intertwine to support reading comprehension. It
highlights the importance of both word recognition and
language comprehension, suggesting that effective reading
instruction should integrate these elements.

Reading Camps can utilize this model to create a balanced
curriculum that fosters comprehensive reading skills
(Reading Rockets, 2025) (431,

Scope and Limitations of the Study

This study aimed to determine the experiences of English
teachers in the conduct of the Reading Camp, that was
initiated by the Local Government Unit (LGU), as bases for
a proposed reading enhancement program in the
Municipality of Tigbauan for the school year 2024-2025 >
43]

The study employed a qualitative research method utilizing
in-depth interviews, with a phenomenological research
design.

The participants were ten (10) purposively selected English
teachers who took part in the Reading Camp, which served
as the basis for the Reading Enhancement Program initiated
by the Local Government Unit (LGU) of the Municipality of
Tigbauan during the school year 20242025 [551,
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Participants were selected based on the following criterion:
English teachers who volunteered in Reading Camp in the
Municipality of Tigbauan, Tigbauan, lloilo.

This study utilized a researcher-made interview guide which
was designed to gather rich details about teachers’
experiences in conducting Reading Camp.

The instrument underwent validation by the qualified
experts in the fields of English, testing, and research.
Thematic Analysis was used to analyze and interpret the
responses gathered.

Research Methodology

The study utilized a descriptive research method and
conducted in-depth interviews to explore the experiences of
English teachers who volunteered in the Reading Camp.
According to Sirisilla (2023) 2%, descriptive research design
is an effective approach for scientists and researchers to
collect detailed information about a specific group or
phenomenon.

Research Design

This  study used qualitative design using a
phenomenological approach. Furthermore, this study was
anchored to the phenomenological theory initiated by
Edmund Husserl which declared that the exploration and
understanding of lived experience was the work of
individual subjects, and that particular research went into
great depth and detail regarding teachers' experiences in the
conduct of Reading Camps and aimed to fathom the true
essence of their perceptions and insights (Tassone, 2017).
Phenomenology, as Husserl asserted, further aimed to
encourage the researcher to suspend or bracket the
presuppositions to carefully listen to the subjective
experiences of research participants, such that their voices
led into important thematic areas for exploration. It gave
way to understanding teachers' challenges and successes
which can be leveraged in an educational program
improvement strategy.

Respondents

The participants in the study were purposively selected ten
(10) English teachers who volunteered in the conduct of a
Reading Camp Program in the Municipality of Tigbauan
for school year 2024-2025 > 41, They were selected based
on the given criteria: English teachers in the different
schools within the Schools District of Tigbauan; and teacher
participants should volunteer themselves to participate in the
conduct of the Reading Camp program.

Sampling Design

The participants for this study were chosen using purposive
sampling. This sampling method is commonly employed in
research across various paradigms because it helps ensure
the selection of a high-quality sample without bias, thereby
enhancing the reliability and credibility of the findings
(Nyimbili & Nyimbili, 2024) [0,

The participants were Ten (10) purposively selected English
teachers who volunteered in conducting the Reading Camp
in the Municipality of Tigbauan during the school year
2024-2025 15 431,

Data Gathering Instrument
The researcher utilized a self-developed interview schedule,
which consisted of three (3) interview guides. The questions



were designed to explore the experiences of English
teachers during the Reading Camp, the challenges they
faced, and the strategies they employed to overcome these
challenges.

This researcher-designed instrument was employed in face-
to-face interviews. Upon completion, the participants’
responses were collected, organized, recorded, and analyzed
using thematic analysis to identify and generate key themes.

Data Gathering Procedures

The data collection process commenced once the study
received approval from the panel of experts. Initially, the
researcher obtained the necessary permits to conduct the
study from the Dean of the Graduate School, the District
Supervisor, the School Heads of the selected secondary
schools in the District of Tigbauan, and the Mayor of the
Municipality of Tigbauan.

After the permissions were granted, the researcher
proceeded with scheduling the interviews at a time most
convenient for the participants to minimize disruption to
their teaching responsibilities. A formal invitation, including
the purpose of the study, the scope of the interviews, and the
estimated duration, was sent to the participants in advance.
The interviews were conducted face-to-face to ensure a
more personal and detailed exchange of information. Each
interview was expected to last between 30 to 45 minutes and
would depend on the depth of the responses.

During the interview, the researcher followed a semi-
structured format wusing a prepared researcher-made
interview guide. Such approach allowed flexibility for the
participants to elaborate on their experiences and make sure
that all necessary topics were covered.

To ensure the accuracy of the data collected, with
participants' consent, the interviews were audio-recorded
and supplemented with written notes. Confidentiality and
ethical considerations were strictly upheld throughout the
entire process.

Data Analysis

The collected data were analyzed using a thematic approach.
Thematic analysis involves identifying patterns or themes
within qualitative data. It is a widely used method that
enables researchers to interpret and understand the
underlying meanings of information gathered from
interviews, focus groups, and other qualitative sources. The
purpose of thematic analysis is to detect significant or
interesting patterns in the data and use these themes to
address the research questions or provide insights on a
particular issue. Essentially, it involves summarizing,
analyzing, and interpreting the data to make sense of the
findings (Braun & Clarke, 2023) (81,

After the interviews were completed, the data were
transcribed and analyzed to identify common themes and
insights related to participants’ experiences in the conduct
of the Reading Camp.

The researcher then conducted an open coding process to
highlight the most prominent phrases, themes, and trends in
the responses of participants. These codes detonated
recurring notions or experiences mentioned by the teachers
who conducted the Reading Camp.

The raw data were also checked against the identified
themes as part of the analysis process to confirm that the
themes were what the responses presented. The themes were
analyzed and interpreted in relation to the aims of the study
after validation. Linking back to the existing literature and
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theories, the researcher strengthened the interpretation and
understanding of the experiences of English teachers in the
conduct of the Reading Camp.

Finally, the results were shared in a narrative with quotes
from the participants to highlight their perspectives.
Thematic reflections were presented together with their
implications for Reading Camp as well as its
implementation strategies. The data analysis yielded
valuable insights which guided the direction of the study.

Summary

This qualitative phenomenological study aimed to explore
the experiences of English teachers who volunteered in the
Local Government Unit (LGU) initiated Reading Camp in
the Municipality of Tigbauan during the school year 2024—
2025 5 431 as bases for developing a reading enhancement
program. Data were gathered through in-depth interviews
with ten (10) purposively selected English teachers who
participated in the Reading Program. A researcher-made
interview guide, validated by experts in English, testing, and
research, was used to elicit rich descriptions of the teachers’
experiences. The collected data were analyzed and
interpreted using thematic analysis.

The findings of the study revealed that English

teachers teaching experiences in the conduct of the Reading
Camp went through fulfilling yet demanding experience,
adapting to diverse learners’ needs, and navigating external
influences on learners’ engagement.

It was found out that the challenges experienced by English
teachers in the conduct of the Reading Camp were time and
resource constraints, difficulty in maintaining learners’
engagement and motivation, and low reading levels and
learning gaps.

The coping mechanisms used by English teachers in the
conduct of the Reading Camp as revealed in the study
focused on addressing low reading levels and learning gaps,
demonstrating adaptation and resourcefulness, and using
engaging and interactive strategies.

Insights

Based on the findings, the following insights were

drawn:

The findings suggested that while English teachers found
the Reading Camp experience personally and professionally
fulfilling, significant challenges that required adaptability
and resilience were also posted. The sense of fulfillment
stemmed from witnessing learners’ progress and
contributing meaningfully to literacy development, which
reinforced teachers’ commitment to volunteer service.
Teachers’ experiences in adapting to diverse learners’ needs
underscored the importance of professional support and
targeted training in reading instruction. Moreover, the
influence of external factors, including learners’ home
environments, attendance, and motivation, indicated that
reading interventions were shaped not only by classroom
practices but also by broader social contexts.

The identified challenges highlighted key structural and
pedagogical issues that influenced the effectiveness of the
Reading Camp. Meanwhile, the presence of low reading
levels and significant learning gaps underscored the
importance of  differentiated instruction, diagnostic
assessment, and flexible grouping strategies.

The coping mechanisms of the English teachers reflected
their adaptability and professional commitment in
responding to the challenges of the Reading Camp. By
addressing low reading levels and learning gaps, teachers



demonstrated an understanding of the need for differentiated
instruction, flexible pacing, and individualized support to
ensure that all learners could benefit from the program.
Their adaptation and resourcefulness such as modifying
lesson plans, improvising instructional materials, and
maximizing limited resources highlighted their ability to
sustain effective instruction despite constraints. The use of
engaging and interactive strategies further indicated that
they prioritized learners’ motivation and participation,
recognizing that meaningful engagement was indeed
essential for improving reading skills.

Recommendations

Considering the findings and insights obtained in the study,
the following recommendations are forwarded:

Effective reading enhancement programs should provide
institutional support for teachers, incorporate learner-
centered and differentiated approaches, and strengthen
collaboration among schools, families, and local
stakeholders to sustain learners’ engagement and reading
development.

For Reading Camps to be more effective, program design
should align available resources with instructional demands,
provide teachers with support and training in differentiated
reading instruction, and adopt motivational strategies that
address learners’ diverse abilities and learning needs.
Teachers’ coping practices play a crucial role in the success
of reading interventions and underscore the importance of
equipping educators with training, resources, and
institutional support to strengthen these adaptive and
learner-centered approaches.

To validate the results of the present investigation, parallel
studies are encouraged to be conducted in a wider scope and
consider other variables not mentioned in this study.
Additionally, it is strongly recommended that the proposed
output of this study, the Reading Enhancement Program
(READ Program), be utilized as a practical guide for
planning and implementing Reading Camps and similar
literacy interventions.

References

1. Abejuela L. Reading Competencies and the Basic
Education Curriculum: Text Processing and Task
Management Skills. Philippine Journal of Literacy
Studies,2023:5(1):45-61.

2. Adao L, Relleve CC, Salazar J, Macawile KF, Chavez
M. Teachers’ Challenges, Capabilities, and Needs in
Teaching Learners with Reading Difficulties. Journal of
Science and Education (JSE),2023:3(3):221-231.
https://doi.org/10.56003/jse.v3i3.173

3. Alegria B, Kelly-Williams S. Improving Practice:
Exploring the Effectiveness of Differentiated
Instruction in a Standard 1 Belizean Classroom.
Caribbean Journal of Education,2022:43:24-46.

4. Agayon R, Santos M, Cruz P. Teachers’ Coping
Strategies in Modular Learning Contexts. Philippine
Journal of Educational Research,2022.

5. Benedicto A, Tumarong R. School Reading Program
Implementation Challenges and Best Practices.
Philippine Education Journal,2024:9(2):12-29.

6. Benedicto CA, Tumarong MS. Teachers' Practices, and
Compliance in the Implementation of the School

Reading Program,2024.
https://zenodo.org/records/11406587?utm_source=chat
gpt.com

653

10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

20.

21.

22.

23.

24,

Britannica. English
Britannica,2025.
https://www.britannica.com/topic/English-language
Brunnett L. The Importance of Reading Programs for
Teacher Pedagogy and Learner Engagement.
International Review of Education,2020:66(3):367-383.
Bugtong JA. Improved Reading Comprehension
through a Reading Enhancement Program. International
Journal of Research in Engineering, Science and
Management,2023:6(8):40-44.
https://www.ejournals.ph/article.php?id=26710

Caasi NB, Pentang J. Parental Factors Related to
Learners” Self-concept and Academic Performance
Amid COVID-19 and Distance Learning,2022.

Caraig L. Reading Comprehension and National
Performance: A Philippine Perspective. Philippine
Educational Review,2022:14(2):22-39.

Caraig L, Quimbo S. Socioeconomic Factors and
Reading Abilities in the Philippines. Philippine Journal
of Development Studies,2022:3(1):78-95.

Cate M, Amed I. Reading Motivation and Engagement
in Individualized Literacy Programs,2024.

Department of Education (DepEd). Policy Guidelines
on Implementing the National Learning Camp (NLC).
DepEd, 2023.

Department of Education (DepEd). RM No. 632, s.
2024: Implementation of 2024 National Learning
Camp, Tara, Basa, Tutoring Program, and Other

Language. Encyclopedia

Activities for the End-of-school-year  Break.
DepEd,2024.
Dinuro M, et al. Pre-reading Activities, Guided

Reading, and Phonics Approaches: A Comparative
Study in lligan City and Lanao del Norte. Journal of
Language Teaching Research,2023:8(4):102-118.
Dioquino J. Valenzuela Reading Camp recognizes top
schools. Local Government News / Valenzuela
City,2023. https://mb.com.ph/2024/7/11/valenzuela-
Igu-launches-reading-camp-2024

Ebona M, Quirap R. The Role of School Visits in
Enhancing Parental Involvement in Reading Programs.
Philippine Education Outreach Journal,2023:2(1):33-
47.

Estrella F. Word Recognition Skills and Their Effect on

Reading Comprehension. International Journal of
Literacy,2022:10(2):55-71.

Gapuzan RL. Teachers’ Challenges and Coping
Mechanisms in the Implementation of Reading
Intervention  Programs. DWIJMH  Journal  of

Multidisciplinary Research,2025:3(1):45-58.
https://www.dwijmh.org/index.php/dwijmh/article/view
/1218

Gayola S. Pasig City Summer Reading Camp
Outcomes (City Education Report). Pasig City Schools
Division,2024.

Hagid MM, Apostol EP. Teaching Reading Strategies
and Challenges in the New Normal: Context of a
School District in Northern Luzon. Research and
Advances in Education,2024:3(9):1-13.
https://doi.org/10.56397/rae.2024.09.01

Idulog R, Otaza M, Reyes P. COVID-19 Disruptions
and Reading Difficulties: Effects on Modular Learners.
Journal of Philippine Education
Research,2022:11(3):88-107.

Indeed. What is Teaching Experience? Indeed Career
Guide,2025. https://ca.indeed.com/career-
advice/finding-a-job/teaching-experience



25.

26.

27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

Janefarrall J. Moving Towards a More Inclusive Model
of Reading: The Active View of Reading,2023.
https://janefarrall.com/moving-towards-a-more-

inclusive-model-of-reading-the-active-view-of-reading/

Ladeno P. Teachers’ Experiences in Reading
Instruction: ~ Spaces,  Assessments, and  Self-
development.  Philippine  Journal of  Teacher

Education,2025.

Ladefio KC, et al. Lived Experiences of Filipino
Teachers in Developing Reading Skills among
Secondary Learners in Public Schools. Psychology and
Education: A Multidisciplinary
Journal,2025:42(10):1400-1417.
https://doi.org/10.70838/pemj.421005

Lavania A, Nor H. Differentiated Instruction in
Reading: Accommodating Diverse Learning Styles.
International Journal of Educational
Strategies,2020:5(4):201-217.

Lipayon A. Coping Styles of Teachers: Cognitive,
Affective and Behavioral Responses to School
Problems.  Philippine  Journal of  Educational
Psychology,2020:8(1):12-29.

Lipayoni IM. Coping Mechanisms of Junior High
School (JHS),2020.

Llego M. Reading Camp: Program Design and
Implementation,2024.

Lungsod ng Pasig. Results of the Pasig City Summer
Reading Camp 2025. Pasig City,2025.

https://pasigcity.gov.ph/news-and-releases/results-of-
the-pasig-city-summer-reading-camp-2025-
549?utm_source=chatgpt.com

Manlapig D. Mother Tongue Mastery and Second
Language Acquisition: Filipino Learners and English.
Language and Education Journal,2020:6(2):37-53.
Maulida M, Husna A, Arini T, Hamdany S, Devi SS,
Simanjuntak KN. The Teacher Challenges in Planning
English Reading. Sintaksis: Publikasi Para Ahli Bahasa
dan Sastra Inggris,2025:3(1):316-324.
https://doi.org/10.61132/sintaksis.v3i1.1460

Meniano R. Tacloban “Sana All Readers” Outcomes:
Reductions in Non-readers (local report). DepEd
Northern Samar press release,2024.

Meniano S. Learning Aid Improves Reading Skills of
Northern Samar Dids. Philippine News Agency,2024.
https://www.pna.gov.ph/articles/1218837?utm_source=

chatgpt.com
Miranda A. Economic and Social Costs of Low
Literacy: A policy brief.  Philippine  Policy

Review,2022:7(1):10-25.

Nimer DMA, Napil MC. The Experiences of Filipino
Teachers in Teaching Reading in the New Normal.
Asian  Journal of Advanced Research and
Reports,2024:18(7):167-192.
https://journalajarr.com/index.php/AJARR/article/view/
693

Novianti R, et al. Learner-rooted Challenges in Reading
Instruction: When the Problem is the Learner. Journal
of Literacy & Education,2021:9(1):44-60.

Otaza M, ldul R. Absenteeism and Reading Disinterest:
Long-term Issues in Literacy Programs. Philippine
Journal of Education,2024:12(2):120-136.

654

41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

Oxford Languages / OUP.
(dictionary entries),
https://languages.oup.com/Policy
Rahmah S, Mistar R. Learner Difficulties in Reading
Comprehension: Frequency and Intervention Needs.
International Journal of Educational
Research,2023:11(4):77-91.

Reading Rockets. The Simple View of Reading
(overview),2025.

Relleve CC, Adao L, Salazar J, Macawile K, Chavez
M. Teachers' Challenges, Capabilities, and Needs in
Teaching Learners with Reading
Difficulties,2023:3:221-231. 10.56003/jse.v3i3.173
Rivera JAO. Enhancing Reading Comprehension:
Project RECAP, 2024.
https://journal.whioce.com/index.php/eir/article/view/2
52

Sevilleno R. NLC Impact Statement:
Beneficiaries and Implementation, 2024.
Simbajon L. Coping Mechanisms Employed by
Teachers During Modular Learning Transitions. Journal
of Education Change,2021:6(3):99-115.

Simbajon L. Problems, Coping Strategies, and Online
Teaching Readiness of English Teachers Amid
COVID-19 Pandemic. IMCC Journal of Science,2021.
https://myjournal.imcc.edu.ph/publication/volume-1-
special-issue-2021/2_simbajon-
2021/?utm_source=chatgpt.com

Soria M. Assessment and Outcomes of Reading
Interventions in the National Learning Camp
(research/report), 2024.

Soriano A. Learner Performance in Inferencing and
Context Clues: Findings from the 2024 Assessment.
Journal of Applied Literacy Studies, 2025.

Soriano J. From Text to Thought: Assessment of the
Reading Comprehension Level Among Grade 7
Learners at Kabugao National High School. Asian
Research Journal of Arts & Social
Sciences,2025:23(10):1-11.
https://doi.org/10.9734/arjass/2025/v23i10796
Taganas M, Jancinal R. Professional Growth and the
Need for Training Among Reading Coordinators.
Philippine Journal of Teacher Development, 2024.
TeacherPH. DepEd School-Based Summer Reading
Camp, undated. https://www.teacherph.com/deped-
school-based-summer-reading-camp/

Teal Labs Inc. What is a English Teacher? 2025.
https://www.tealhg.com/career-paths/english-
teacher?utm_source=chatgpt.com

Tolentin C. Implementation and Challenges of Reading
Intervention Programs in  Face-to-face  Classes.
Psychology and Education: A Multidisciplinary
Journal,2023:14(2):153-169.
https://doi.org/10.5281/zenodo.8402809

Tomas M, Villaros E, Galman S. The Perceived
Challenges in Reading of Learners: Basis for School
Reading Programs. Open Journal of Social
Sciences,2021:9:107-122. 10.4236/js5.2021.95009
Tomlinson CA. How to differentiate instruction in
academically diverse classrooms. 3rd ed. ASCD,2021.
Valenzuela City Reading Camp (Dioquino reporting).
Valenzuela City government press release,2023.
https://mb.com.ph/2024/7/11/valenzuela-Igu-launches-
reading-camp-2024

Oxford Languages
undated.

Expected



