
156 

International Journal of Multidisciplinary Research and Development 

www.allsubjectjournal.com 

ISSN Online: 2349-4182 ISSN Print: 2349-5979 

Received: 06-11-2025, Accepted: 05-12-2025, Published: 20-12-2025 

Volume 12, Issue 12, 2025, Page No. 156-160 

 

Teachers’ autonomy and learner-centered practices: Their influence on learners’ performance 

Jhon Ray Tabuga Gargarita 

Graduate School, Guimaras State University, Guimaras, Philippines 
 

 

 

 

Abstract 

This study investigated the extent of teachers’ autonomy and learner-centered practices, as well as their influence on learners’ 

performance in secondary schools within the Schools Division of Iloilo, Province of Iloilo, Philippines, for the School Year 

2024-2025. Utilizing a descriptive-correlational research design, the study involved junior high school teachers from the five 

congressional districts selected through stratified sampling. Data were gathered using an adapted, modified and validated 

survey questionnaire covering respondents’ profiles, teacher autonomy, learner-centered practices, and learners’ performance. 

Statistical tools such as frequency, percentage, mean, standard deviation, t-test, ANOVA, and multiple linear regression were 

employed at a 0.05 significance level. Findings revealed that most respondents were Teachers I-III with bachelor’s degrees and 

mid-level teaching experience. Teachers demonstrated very high autonomy, particularly in instructional planning and 

classroom management, while learner-centered practices were excellently practiced, emphasizing student engagement, 

authentic assessment, and constructive feedback. Learners’ performance was rated very satisfactory. Significant differences 

were found in teacher autonomy and learner-centered practices across certain demographic variables, and both were shown to 

significantly influence learners’ performance. The results imply that fostering teacher autonomy enhances instructional 

innovation and accountability, while learner-centered practices promote engagement and achievement. It is recommended that 

educational leaders institutionalize policies promoting teacher empowerment, provide continuous professional development 

focused on reflective and learner-centered pedagogy, and encourage collaborative assessment design. Future research may 

explore the long-term effects of teacher autonomy and learner-centered practices across diverse educational settings to sustain 

learner success. 
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Introduction 

Teachers’ autonomy and learner-centered practices are 

fundamental to fostering an educational environment that 

prioritizes student engagement and achievement. Studies 

emphasize that autonomy-supportive teaching—where 

teachers provide students with meaningful choices and 

respect their independence—has a positive impact on 

learners’ motivation and academic performance. 

Additionally, learner-centered practices, which focus on 

tailoring instructional strategies to students' needs and 

interests, align with global educational trends promoting 

active, personalized learning. These approaches have shown 

to significantly improve psychological well-being and 

academic outcomes, demonstrating their relevance to 

modern pedagogy (Pishghadam et al., 2021) [10]. 

In the Philippines, teacher autonomy is practiced in public 

schools. In fact, a study conducted by Abun and colleagues 

(2022) [1] entitled Autonomy Supportive and Controlling 

Behavior of Senior High School and Grade XI Students' 

Participation in Class Discussion in Ilocos Region, 

Philippines found out that teachers' behaviors, especially 

those that are autonomy-supportive or controlling, are 

linked to students' participation in classroom discussions. 

Moreover, it is also correlated with the implementation of 

the learner-centered practices inside the classroom. 

Furthermore, Sulaiman and Abdullah (2024) [12] in their 

study highly emphasized that academic institutions have 

been implementing reforms to increasingly adapt active 

learning. A noticeable shift from teaching to learning has 

occurred, with the learner is now considered the central 

focus of the educational process and teachers’ autonomy is 

important in implementing this type of teaching-learning 

process.  
However, while significant research exists on the individual 
benefits of teacher autonomy and learner-centered practices 
(Donkoh et al, 2024) [7], few studies explored the combined 
influence of these factors on learners’ performance (Guo, 
2021) [9]. Basically, no known studies have investigated the 
relationship between these variables specifically within the 
Schools Division of Iloilo, Province of Iloilo, Philippines.  
Given this condition, the researcher posited that there was a 
lack of localized evidence to assess how these teaching 
practices influence learners’ performance in the Schools 
Division of Iloilo. As such, the researcher believed that 
addressing this gap was important, as it could help 
understand how to empower teachers and enhance learners’ 
performance through supportive policies and innovative 
classroom strategies tailored to the regional educational 
setting. Therefore, this study investigated the extent of 
teachers’ autonomy and learner-centered practices, and their 
influence on learners’ performance in the Schools Division 
of Iloilo, Province of Iloilo, Philippines for the School Year 
2024-2025. 
 
Objectives of the Study 
This study investigated the extent of teachers’ autonomy 
and learner-centered practices, and their influence on 
learners’ performance in the Schools Division of Iloilo, 
Province of Iloilo, Philippines for School Year 2024-2025. 
Specifically, this study sought answers to the following 
questions: 
1. What is the profile of the respondents in terms of 

highest educational attainment, position, length of 
service, school size, and congressional district? 
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2. What is the extent of teachers’ autonomy when taken as 

a whole and when classified according to highest 

educational attainment, position, length of service, 

school size, and congressional district? 

3. What is the teachers’ learner-centered practices when 

taken as a whole and when classified according to 

highest educational attainment, position, length of 

service, school size, and congressional district? 

4. 4. What is the learners’ performance as assessed by the 

respondents when taken as a whole and when classified 

according to highest educational attainment, position, 

length of service, school size, and congressional 

district? 

5. Are there significant differences in the extent of 

teachers’ autonomy when classified according to 

highest educational attainment, position, length of 

service, school size, and congressional district? 

6. Are there significant differences in the teachers’ 

learner-centered practices when classified according to 

highest educational attainment, position, length of 

service, school size, and congressional district? 

7. Are there significant differences in the learners’ 

performance as assessed by the respondents when 

classified according to highest educational attainment, 

position, length of service, school size, and 

congressional district? 

8. Do teachers’ autonomy and learner-centered practices 

significantly influence learners’ performance? 

 

Theoretical Underpinning 

This study, which focused on teachers’ autonomy and 

learner-centered practices and their influence on learners’ 

performance, is anchored in several key theories. 

First is the Distributed Leadership Theory by Gronn (1984) 
[8]. Distributed Leadership Theory is an approach to 

leadership that emphasizes the idea that leadership should 

not be the sole responsibility of a single individual, such as 

a principal or head teacher, but rather shared across multiple 

people within an organization (Nadeem, 2024). In the 

context of education, this theory suggests that leadership 

tasks, decision-making, and responsibilities are spread 

throughout the school, involving teachers, administrators, 

and even students in shaping the educational environment 

and practices.  

Meanwhile, the Constructivist Learning Theory by Jean 

Piaget posits that learners actively construct knowledge 

through meaningful experiences, with teachers serving as 

facilitators of this process (Chand, 2024) [3]. Technically, 

constructivism is a learning theory that suggests individuals 

build knowledge through active engagement and 

interactions with their surroundings. Promoting active 

learning strategies, such as experiments, to foster greater 

understanding and encourage reflection and discussion, is 

more effective because it highlights how students' 

knowledge is evolving (Chand, 2024) [3]. Learner-centered 

practices, rooted in constructivism, advocate for 

personalized and engaging instruction, allowing students to 

explore, question, and connect new knowledge with prior 

experiences.  
Lastly, Bandura’s self-efficacy theory highlights the role of 
self-efficacy in academic performance. Self-efficacy refers 
to a student’s belief in their ability to succeed in specific 
tasks. When learners believe in their capabilities, they are 
more likely to persist, face challenges, and achieve better 

academic results. Bandura also emphasizes the role of 
observational learning, suggesting that students can model 
behaviors and strategies from others, such as peers, teachers, 
or role models, which can positively influence their 
academic success (Cherry, 2024) [5].  
Overall, the researcher believed that the Distributed 
Leadership Theory, Constructivist Learning Theory, and 
Self-Efficacy Theory collectively illustrated how a 
collaborative leadership style, active learner engagement, 
and confidence in one’s abilities contributed to a more 
effective and empowering educational environment. When 
teachers were granted autonomy and students are 
encouraged to take ownership of their learning, academic 
performance was more likely to improve. These theoretical 
underpinnings reinforced the significance of fostering a 
school culture that supported both teacher empowerment 
and learner-centered approaches to achieve enhanced 
academic outcomes. 
 
Materials and Methods Research Design 
The researcher employed a descriptive-correlational 
research design to investigate the influence of teachers' 
autonomy and learner-centered practices on learners' 
performance in the Schools Division of Iloilo. This design 
was deemed most suitable as it allowed for the examination 
of relationships between variables without manipulating any 
conditions.  
As Sreekumar (2024) [11] highlighted, descriptive-
correlational research was useful for identifying correlations 
and predicting future outcomes based on existing data. 
Brodowicz (2024) [2] further supported this by stating that 
this research design was typically applied to describe the 
characteristics of a specific group and explore the 
relationship between two variables within that group. 
Likewise, Devi et al. (2023) [6] emphasized that correlational 
design, as a non-experimental method, was ideal for 
examining the nature and strength of relationships among 
multiple variables within a single population.  
Given these insights, the researcher affirmed that this 
approach was the most appropriate for assessing how 
teacher autonomy and learner-centered practices related to 
and potentially affected the performance of learners in the 
Schools Division of Iloilo. In this study, profile of the 
respondents were the independent variables, while teachers’ 
autonomy, learner-centered practices, and learners’ 
performance served as the dependent variables. 
 
Respondents 
The respondents of this study were the junior high school 
teachers from the Department of Education within the five 
congressional districts of the Schools Division of Iloilo, 
Province of Iloilo, Philippines, during the School Year 
2024-2025. To ensure fair and proportional representation 
across all districts, the researcher employed a stratified 
sampling technique. The actual distribution of respondents 
is shown in Table 1. 
 

Table 1: Distribution of Respondents 
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Data Gathering Instrument 

The researcher used an adapted, modified and validated 

survey questionnaire to assess the respondents’ extent of 

autonomy in the classroom and their learner-centered 

practices. The adapted and modified questionnaire was 

based on previous studies, including Swatevacharkul (2022) 
[13] for teachers' autonomy and Chen and Bergner (2021) [4] 

for learner-centered practices. 

The research questionnaire consisted of four parts. Part I 

focused on the respondents' profile, including their highest 

educational attainment, position, length of service, school 

size, and congressional district. Part II assessed teachers’ 

autonomy based on Swatevacharkul's (2022) [13] study, 

Teacher Autonomy: Freedom and Capacity Perceived by 

EFL Teachers in Thai Public High Schools. Part III 

examined learner-centered practices, based on Chen and 

Bergner's (2021) [4] study, Survey on Student-Centered 

Learning Assessment and Feedback Practices – Research 

Brief. Finally, Part IV focused on learners' performance. 

Parts II and III consisted of a Likert-scale questionnaire with 

a five-point range. The response options for teachers’ 

autonomy and learner-centered practices were: Always (5), 

Often (4), Sometimes (3), Rarely (2), and Never (1). 

Meanwhile, Part IV was based on learners' average grades 

for the third quarter of the academic year. 

 

Data Analysis Procedure  

Data in this study were analyzed and interpreted by the 

researcher using the appropriate statistical tools using 

Statistical Package for the Social Sciences (SPSS) software. 

To analyze data on the extent of teachers' autonomy, the 

scale of means below was used: 

 

 
 

Meanwhile, the learner-centered practices were determined 

using the following scale of means: 

 

 

On the other hand, the learners’ performance was based on 

the School Form 9 or Progress Report Card of the 

Department of Education. It was interpreted as follows: 

 

 
 

Research Procedure 

The researcher submitted a formal request to the Dean of the 

Graduate School for permission to conduct the study. 

Subsequently, letters were sent to the Schools Division 

Superintendent of the Schools Division of Iloilo and the 

respective school principals. Upon receiving approval, the 

researcher proceeded with reliability testing and the actual 

study. Following that, the data were validated, tallied, 

processed, analyzed, and interpreted using the Statistical 

Package for the Social Sciences (SPSS) with a significance 

level of 0.05.  

 

Data Analysis 

For the statistical analysis of the data, the following 

statistical tools were used: Frequency Count. This was used 

to get the occurrences of the responses of the respondents 

when categorized according to the different variables. 

Percentage. This was used to determine the rate index of the 

given variables. Standard Deviation. This was used to 

measure the degree of variation or dispersion of the 

responses from the mean. It provided insight into how 

consistently the respondents rated the extent of teachers’ 

autonomy, the level of learner-centered practices, and 

learners’ performance. 

Mean. This was used to determine the extent of teachers’ 

autonomy, level of learner-centered practices and learners’ 

performance when taken as a whole and when classified 

according to position. t-test. This was used to determine the 

significant differences in teachers’ autonomy, the level of 

learner-centered practices, and learners’ performance when 

classified according to position. Analysis of Variance 

(ANOVA). This was used to determine the significant 

differences in teachers’ autonomy, the level of learner-

centered practices, and learners’ performance when 

respondents were classified according to highest educational 

attainment, length of service, school size, and congressional 

district. Multiple Linear Regression. This was used to 

determine the influence of teachers’ autonomy and learner-

centered practices on learners’ performance in the Schools 

Division of Iloilo, Province of Iloilo, Philippines for the 

School Year 2024-2025. 

 

Conclusions 

This study, “Teachers’ Autonomy and Learner-Centered 

Practices: Their Influence on Learners’ Performance” 

concludes that; 

1. The demographic profile of the respondents revealed 

that most were Teachers I-III with bachelor’s degrees 

and had mid-level teaching experience ranging from 10 
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to 20 years. The respondents were distributed across 

schools of varying sizes, with notable representation 

from Congressional Districts 3 and 5. This suggests a 

well-rounded pool of experienced educators whose 

insights reflected diverse school contexts. 

2. Teachers exhibited a very high level of autonomy, 

particularly in areas related to instructional planning, 

classroom management, and pedagogical strategies. 

However, limitations remained in areas requiring 

broader policy flexibility, such as grading policies and 

curriculum adaptation. This high level of autonomy was 

consistent across various classifications, including 

highest educational attainment, position, length of 

service, school size, and congressional district. This 

indicates the need to sustain continuous professional 

development programs that nurture reflective and 

independent practice among all teachers.  

3. Learner-centered teaching practices were highly evident 

among the respondents. Teachers actively engaged 

learners through discussions, performance-based 

assessments, and formative feedback. Nonetheless, 

there was room for improvement in providing learners 

with greater choice and involvement in assessment 

design. These practices remained consistently high 

across all teacher classifications. The excellent level of 

learner-centered practices reflects teachers’ strong 

commitment to student engagement and meaningful 

learning.  

4. Learners demonstrated very satisfactory academic 

performance across different contexts, as assessed by 

the respondents. This suggested a generally effective 

teaching-learning environment, regardless of variations 

in teacher classification, school size, or congressional 

district. 

5. Teachers’ autonomy did not significantly vary based on 

position, school size, or congressional district. 

However, it was significantly different when it comes 

to their length of service and highest educational 

attainment, indicating that experience and higher 

academic qualifications may enhance perceived 

professional independence. 

6. There were no significant differences in learner-

centered practices based on teachers' highest 

educational attainment and position. However, 

significant differences existed when teachers were 

grouped according to their length of service, school 

size, and congressional district—suggesting that 

contextual and experiential factors shaped the 

implementation of learner-centered approaches. 

7. Learners’ performance, as assessed by the respondents, 

did not significantly differ when grouped according to 

teachers’ highest educational attainment, position, or 

congressional district. However, significant differences 

emerged when classified according to teachers’ length 

of service and school size, indicating that these 

variables may have affected instructional delivery and 

learning outcomes. 

8. Teachers’ autonomy demonstrated a significant but 

negative influence on learners’ performance, while 

learner-centered practices did not show a significant 

effect. This suggests that granting teachers autonomy 

must be balanced with accountability, guidance, and 

professional support to ensure it contributes positively 

to student outcomes. Likewise, while learner-centered 

strategies are valuable in promoting engagement, their 

effectiveness in improving performance may require 

stronger institutional support, adequate resources, and 

continuous teacher training. 

 

Recommendations  

1. Educational leaders in the Central Office should 

consider revising current guidelines to grant teachers 

greater flexibility in adjusting grading policies and 

modifying the curriculum based on learners’ needs. 

Continuous dialogue between school heads and teachers 

in public secondary schools should also be encouraged 

to ensure that autonomy is supported at all levels 

without compromising the curriculum standards set by 

the Department of Education.  

2. School Heads and Department Heads should promote 

professional learning communities and implement 

training programs focused on enhancing learner agency. 

Teachers should be encouraged and equipped to co-

create assessments with learners, involve them in 

setting learning goals, and allow choice in project-based 

tasks to further strengthen learner-centered practices. 

3. To sustain and improve learners’ academic 

performance, best practices from high-performing 

schools and teachers should be documented and 

disseminated across the Schools Division of Iloilo. 

Additionally, ongoing support for instructional 

innovation and performance monitoring should be 

maintained to foster continuous academic growth. 

4. Teacher autonomy should be strengthened through 

differentiated support based on years of service and 

academic qualifications. Mentorship programs may be 

established, enabling more experienced and highly 

educated teachers to mentor their peers—thus fostering 

a culture of shared autonomy and continuous 

professional development. 

5. Tailored capacity-building programs should be 

designed to address variations in school size, location, 

and teacher experience. School-based management 

teams must ensure equitable access to resources and 

support systems that promote the consistent application 

of learner-centered strategies across diverse educational 

contexts. 

6. Given the influence of school size and teacher 

experience on learner performance, additional resources 

and instructional support should be provided to larger 

or potentially overcrowded schools. Furthermore, 

experienced teachers should be tapped to lead 

instructional coaching and peer learning sessions aimed 

at building the teaching capacity of their colleagues. 

7. To further enhance learners’ performance, educational 

stakeholders should prioritize initiatives that strengthen 

both teacher autonomy and learner-centered practices. 

These may include policy reforms encouraging teacher-

led innovation, increased investment in teaching 

resources, and the integration of student voice in 

classroom instruction and assessment. 
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